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ABSTRACT 
Nuril Hudi Habibi. 2019. “Islamic Value Internalization in Teaching English at 
the Eighth Grade of SMP Al-Islam 1 Surakarta in the 2018/2019 Academic 
Year”. Thesis. English Education Department, Culture and Language Faculty. 
 
Advisor  : Dr. Rochmat Budi Santoso., S.Pd., M.Pd 
 
The Key Word : Internalization, Islamic value, teaching English 
 
 
 The objectives of the researcher are (1) to know the process of Islamic 
value internalization done by the English teacher in the teaching process, (2) to 
know problems faced by the English teacher in doing the Islamic value 
internalization and (3) to know how the English teacher solved the problem faced 
in doin the Islamic value internalzation while teaching English. Therefore the 
researcher formulated the problem statement. How is the process of Islamic value 
internalization in teaching English at the eighth grade students of SMP Al-Islam 1 
Surakarta.  
 This research was conducted by observing the teaching processes and 
interviews with the English teachers. It was descriptive qualitative research. The 
data in this research is the result of observations of the teachings activity and 
result of interview with the English teacher of the eighth grade of SMP Al-Islam 1 
Surakarta. The data was collected from the observation and interview. The data 
were analyzed by reducing, analyzing, and concluding. This research also used 
source triangulation.  
 The finding of the study answered the research question. The first, most of 
internalization done by the teacher was in the main activity. The teacher related 
the Islamic value with the main material. The teacher did the internalization in 
three stages, they are (1) knowledge transfer stage, (2) transaction stage and (3) 
trans-internalization stage. the teacher did not do the internalization sequentially. 
Most of teacher did the transaction stage first, then knowledge transfer and trans-
internalization stage. The second, The teacher were not given any theories or 
explanation about how to do the internalization. The third, Teachers should be 
given the theories in doing the internalization in order to make them easier in 
doing the internalization of Islamic value in teaching activity.   
 
CHAPTER I 
INTRODUCTION 
The first chapter presents the brief elaboration of several elements 
covering in this study. They are background of study, the identification of study, 
the limitation of the problem, the problem statement, the objective of the study, 
the benefit of the study and definition of key terms. 
A. Background of study 
Educational in general has the function of developing the potential of 
learners as set forth in Indonesian republican law Number 20 of 2003 on the 
national education system (2003: 3) that education is: 
A conscious and well-planned effort to create an atmosphere of 
learning process so that learners actively develop their potential to 
have spiritual power, self-control, personality, intelligence, noble 
character, as well as skill needed by them, society and their country. 
The definition above illustrates the process of learning to learners to 
develop their potential to have spiritual power because human as a perfect 
creature has been born in a state of a nature one of which is the religious 
tendency. According to Langgulung (1996: 76) one of human characteristic is 
man accept God. In other words humans have a religious tendency because 
religion is attached to their nature. But the potential can be developed only 
through education. This indicates the importance of education to support 
students to have spiritual power as well as the educational function of the law 
mentioned above. Education is done through a conscious and planned activity 
process in order to achieve the objectives as expected in the law of the 
Republic of Indonesia No.3 of 2003, chapter II on the basic, function, and 
objectives of article 3 of national education to develop the ability and shape 
the character and civilization of the nation dignified in order to educate the 
nation, aims to develop the potential of learners to become human being who 
believe and piety to God, morality, healthy, knowledgeable, capable, creative, 
independent and become citizens of a democratic and responsible 
(Hasbullah,2009: 37). 
In school, students should be shown what is must to do and what is 
forbidden, what is allowed and what is recommended to leave it according to 
religion (Abdurrahman Nahlawi, 1995: 117). According to Abdurrahman’s 
opinion mentioned before, it can be said that the teacher should teach the 
form of devotion that is how learners can run what is asked and leave what is 
forbidden by religion. Religious education given should be able to influence 
the personality of learners, so that religion really become part of his 
personality that will be the controller in his life in the next day (Zakiah 
Daradjat, 1990: 107). In addition to educate, teachers should also be an 
example for learners in the practice of religious teachings. 
In essence in the world of education, teachers are parents in schools 
who have the privilege to be able to convey the teachings of religion to 
learners. Religious education in school is expected to provide an effective 
force in shaping Muslims who are able and willing to practice the teachings 
of Islam in their daily life. 
The less practice of religious teachings among the students in the 
school becomes the full attention and responsibility of the teachers, both 
Islamic education teachers and other general knowledge teachers. Both play 
an important role in guiding children to practice the teachings of Islam, but 
impressed responsibility of religious teachings is limited by teachers of 
religious education only. 
The headmaster of SMP Al-Islam 1 Surakarta realized with the 
important role of teachers and ordered teachers of SMP Al-Islam 1 Surakarta 
to implement the internalization of Islamic value in the teaching activity. 
According to the observation by the researcher, teachers of SMP-Al-Islam 1 
Surakarta always explain about a moral value or advices to the students 
beside teach the main material. The teacher tried to take the responsibility in 
shaping the students attitude in order to make the students have noble 
character. Students of junior high school are still in the young characteristic 
in the phase of life. They still have their childish attitudes, so some of them 
did not know yet about how they should behave. Here is where the teacher 
should guide students. 
Teacher of SMP Al-Islam 1 Surakarta applied a method that requires 
the teacher to teach the students about moral values beside of the main 
material. Internalization of Islamic value is instilling to the student’s personal 
values of Islam. Every teacher in SMP Al-Islam 1 Surakarta required to teach 
students about value of Islam, so the English teacher not only teach about 
English, but also about the value of Islam. The English teacher would directly 
give the Islamic value when the teacher or the students discuss about a text 
that contain a moral value. The teacher also gives the example by telling a 
story of Prophet Muhammad SAW. The value given by the teacher was 
expected to be practiced by students in their daily life. However there are 
some teachers that still face problems in doing the internalization because 
they have to deliver the Islamic value while teaching English. 
Hence, followed by curiosity about the internalization process in 
teaching Recount text, the researcher carried out research entitled “Islamic 
Values Internalization in Teaching English at The Eight Grade of SMP Al-
Islam 1 Surakarta in The 2018/2019 Academic Year“ 
B. Identification of the problem 
a. Teachers were not given any explanation about stages in doing the 
internalization. 
b. Some teacher still face problems in doing the Islamic value 
internalization because of their  limited knowledge about the value of 
Islam. 
c. Non-conducive classroom atmosphere impedes the teaching and Islamic 
value internalization process. 
 
C. Limitation Of The Study 
Based on the identification of the problems above, the researcher 
limited the research on describing the process of Islamic value 
internalization in teaching English. The reason is because the internalization 
can be implanted in every English material not only in certain material and 
topic. This research also limited on teacher’s difficulties in internalizing the 
Islamic value in teaching English. In order to do this research, the researcher 
got the data from the English teacher of the eighth grade at SMP Al-Islam 1 
Surakarta in the 2018/2019 academic year. 
D. Problem statement 
a. How is Islamic value internalization applied during the teaching 
English at the eighth grade students of SMP Al-Islam 1 Surakarta.? 
b. What are problems are faced by the teacher during teaching English by 
applying the Islamic Value Internalization at the eighth grade of SMP 
Al-Islam 1 Surakarta.? 
c. How does the teacher try to solve the problems faced during the 
teaching process by applying Islamic Value Internalization at The 
Eight Grade of SMP Al-Islam 1 Surakarta.? 
E. Objective of the Research 
a. To describe how is Islamic value internalization applied during the 
teaching English at the eighth grade students of SMP Al-Islam 1 
Surakarta. 
b. To identify some problems that faced by the teacher during teaching 
English by applying Islamic Value Internalization at the eighth grade 
of SMP Al-Islam 1 Surakarta. 
d. To explain how does the teacher try to solve the problems faced during 
the teaching process by applying Islamic Value Internalization at The 
Eight Grade of SMP Al-Islam 1 Surakarta. 
 
F. The benefit of the study 
1. Theoretical benefit 
To explain how to teach English by applying the internalization 
of Islamic values in SMP Al Islam 1 Surakarta. The researcher hopes 
this research can be used as a reference or guidance in teaching English 
as well as shaping the character of students. The researcher also hopes 
that this research can be useful for the Indonesian education. 
2. Practical benefit 
For teacher, the result of this study are expected to be reference 
material in teaching English as well as to culvilate the value of Islamic 
education so as not only increase students’ general knowledge but also 
teaches how to be a better person in behavior and religion.  In addition, 
the researcher also hopes that the result of this study can improve the 
quality of teachers in teaching. 
For students, are expected to be more motivated in learning not 
only academically but also in a way to become a better human being, so 
that not only superior on the general knowledge but also in ethics and 
behavior. 
For school, this research can be used as a reference how to direct 
or guide teachers about how the role of the real teacher. Teachers not 
only teach about general knowledge but also play a role in shaping the 
character of their students. So that schools not only create high-
knowledge students but also students who have good character and 
behavior and stick to the religious values 
G. Definition of key Terms 
a. Islamic Value 
 Value is a preference that is reflected in a person’s behavior, so that 
someone will do or act to do something depending on the value system he 
holds. In connection with the role of values in human life, value education 
experts from the United States, Raths, Harmin and Simon (Chappy, 1988) 
stated (values are general guides to behavior which tend to give direction to 
life”. So, value is general guidelines for guiding behavior in order to 
achieve purpose of one’ life. 
b. Internalization 
Marimba (1989: 36) states that internalization means pattern of 
an appreciation of a doctrine, or values so that is the belief and awareness 
of behavior according to the guidance of Islam. 
 
c. Teaching 
Teaching is an art of presenting knowledge, science and skill to 
the students (Brown, 2000: 7). 
 
CHAPTER II 
THEORITICAL REVIEW 
A. Internalization 
1. Definition of internalization 
According to Poerwadarminta (2002: 1134) in Indonesian dictionary 
Internalization means planting, processing, ways, deeds. According to Arifin 
(1991: 122) internalization is instilling to the student’s personal values of 
Islam. While Marimba (1989: 36) states that internalization means pattern of 
an appreciation of a doctrine, or values so that is the belief and awareness of 
behavior according to the guidance of Islam. So it can be concluded that 
internalization is process of implanting moral values to the student’s selves. 
According to Arifin (1991: 122) internalization is instilling in the child’s 
personality about Islamic values. Etymologically internalization comes from 
word of internal which mean inside. Whereas according to Yeni (1991:39), 
internalization means appreciation.  
Whereas according to the Indonesian dictionary (2002: 39), 
internalization is appreciation of a doctrine or value so that it is a belief and 
awareness of doctrinal truths or values that are manifested in attitudes and 
behavior. Internalization is an effort to appreciate and deepen values, so that 
these values are embedded in themselves as human beings. Because Islamic 
religious education is oriented towards value education so it is necessary to 
have the internalization process. So, internalization is towards students’ inner 
or spiritual growth. Growth occurs when students realize a value contained in 
religious instruction and then those values are made into a system of self-
worth so that they guide all statements of attitudes, behavior, and moral 
actions in living this live. 
So, internalization is the process of instilling in the child the values of 
Islam that are manifested by the attitude of the body of behavior and an 
appreciation of a teaching so that it is a belief and awareness and can 
motivate itself which can be realized in an attitude and behavior. 
Internalization of values is very important in Islamic religious education 
because Islamic religious education is value education so that these values 
can be embedded into students, which development that leads to the 
internalization of the values of Islamic teachings is a stage in the 
manifestation of religious human beings. Because the challenge for the flow 
of globalization in the transformation of culture for students and in humans in 
general is the function of the moral values of religion as a Muslim then what 
is functioned is the values of Islamic teachings, which can be realized in daily 
life. 
2. Stages of Internalization 
According to Muhaimin (1996: 153) the process of internalization 
related to coaching learners are 3 stages : 
1) Knowledge transfer stage 
Knowledge transfer stage is a process done by educators to learners in 
informing the values of good and bad characters. At this step verbal 
communication occurs between educators and learners. 
 
2) Transaction stage 
Step of internalization by way of two-way communication or 
interaction between educators and learners are mutual. In this step, 
educators not only present information about good and bad values, but 
educators are also directly involved to implement and provide a real 
example. In this case learners are asked to give the same response, that 
is to accept and practice the values that have been taught. 
3) Trans-internalization stage 
This step is a much deeper than the transaction step. At this step 
education is not only done through verbal communication but also with 
communication attitude and personality. So at this step personality 
communication that plays an effective role. 
 
Internalization process occurs when an individual receives influence 
and is willing to act according to the influence because the attitudes is in 
accordance with what he believes and in accordance with the system he 
adheres to. In this case, the content and nature of the attitude received is 
considered by the individual to be satisfactory. Such an attitude is usually 
not easy to change as long as the value system in the individual concerned 
still persists.    
 
 
 
The internalization stages according to Khoriyah (2013: 84) are 
pursued by the following steps: 
1) Listening, that is the activities of learners who are willing to receive a 
stimulus in the form of character values developed in its effective 
attitude. 
2) Responding, that is the willingness of students to respond to the values 
of character education that they received. 
3) Giving value, that is continuation of give response activity, learners 
able to give meaning to values that emerge with criterion of values 
which is believed truth.  
4) Organizing value, that is the activities of learners to regulate the validity 
of the value system that he believes to be true in his own personality 
traits, so that he has a value that is different from the others. 
5) Characteristic value, that is by familiarizing the correct values and 
believed, and that has been organized in the behavior of his personality, 
so that the value becomes a character that can not be separated from his 
life. 
While according to Ahmad Tafsir (2012: 224-225), stages of 
internalization are: 
1) Knowing, that is knowing the concept or the value. 
2) Doing, that is doing what we know about the value. 
3) Being, that is the value are becoming one in our character. 
From these stages of internalization, it is very important to be instilled 
in students so that students have a stimulus or response to know what values 
can be believed by students by students and can be internalized through 
actions in daily life.  
B. Islamic Value 
1. Value 
According to Zakiyah (2014: 125), value comes from latin vele’re 
which means useful, capable, valid, so that value can be interpreted as 
something that is considered good, useful, and most correct according to a 
person’s or group’s beliefs. Value is the quality of a thing that makes it 
liked, desired, pursued, valued useful and can make people who live it 
become dignified. 
Value is a belief or feeling that is believed to be an identity that 
gives a special style to the pattern of thought, feeling, linkage and behavior. 
The value system is a common standard that is believed or lifted from 
beliefs, general feeling and given identity. Which in turn is a general 
feeling, a common identity which, therefore, becomes a common 
understanding. According to Onong Uchjana Effendy in Abdul Basit (2013: 
194) stated that values are views, future goals, customs and others. Value in 
something that is important to be believed to be true and useful to man as a 
benchmark of something, for example to determine right or wrong, good or 
bad and others. 
According to Jalaludin Rahmat (2000: 99) value is measure that 
determines the meaning or price priority or the validity of something that 
can be an idea or action. One of the values underlying the values of Islam 
according to the scholars is wara’. Literally, Wara’ means restraint, being 
careful or guarding yourself so as not to fall into an accident. Briefly 
wara’can be interpreted as self-purity.       
Value means price in the sense of estimate; price of something; 
depth number; quality grade; much less (Hayati, 2003: 497). Whereas 
according to Muhaimin (1993: 110), value is an abstract concept in human 
and society about rights that are considered good or bad. It can be concluded 
that value has some different meaning and function. Value can be something 
countable like number or something abstract like sense of humanity. 
According to Putra (1987: 65), value is something that gives meaning to 
life, which is a reference, starting point and purpose of life. Value is 
something that is upheld that can color and animate one’s actions. Value is 
more than just belief, value always involves mindset and action, so there is a 
very close relationship between values and ethics.  
Value is a preference that is reflected in a person’s behavior, so that 
someone will do or act to do something depending on the value system he 
holds. In connection with the role of values in human life, value education 
experts from the United States, Raths, Harmin and Simon (Chappy, 1988) 
stated (values are general guides to behavior which tend to give direction to 
life”. So, value is general guidelines for guiding behavior in order to 
achieve purpose of one’ life. 
Hill argues in Sutarji Adi Susilo’s book (2012: 60) that values as a 
reference for living behavior have stage behavior namely: 
a. Thinking values, that are values at the stage of tought or cognitive 
values. 
b. Affective values, that are values that become people’s beliefs or 
intentions to do something.  
c. Actions values, that is the stage where values that have become beliefs 
and become intentions are manifested into concrete actions.  
In Hill’s view, one can only stop at the first stage, which is to know 
and understand the values of live, but not to the realization of behavior. 
Cognitively, a person can really know a lot about values, but does not reach 
affective values, let alone to action values. So, in this Hill’s view it can be 
seen that the values taught to students have levels, from several levels often 
students only learn from the stage of thinking up to the belief or intention 
without manifesting into an action or getting used to everyday life.  
In the view of Licona (1992), value or moral education that produces 
character, there are three good characteristics, namely moral knowing, moral 
feeling and moral action. This component shows at the stage of 
understanding to the implementation of values or morals in everyday life. 
All three do not necessarily occur in a person, but are processual, it means 
that the third stage is only possible after the second stage is reached, and the 
second stage will only be achieved after the first stage. in many cases the 
three stages are not intact. Maybe sometimes there are people who can only 
until the moral knowing and stop at the limit of understanding. Other people 
at the moral feeling stage and others experience development from moral 
knowing to moral action. Moral knowing is an important thing to teach.  
But, moral or value education only come to moral knowing is not 
enough, because it is limited to knowing or understanding values or morals 
without implementing them, only producing intelligent but immoral people. 
It is very important that education be continued to the moral feeling. Moral 
feeling is another aspect that must be instilled in students which is the 
energy source of human beings to act in accordance with moral principles. 
There are six things which are emotional aspects that one must be able to 
feel to become a moral person or character, namely conscience, self-esteem, 
empathy, loving the good, self-control and humility.  But, moral or value 
education only reaches the moral feeling it is not enough, because the limits 
of wanting without real actions only produce hypocritical human. 
An important step is the existence of moral education or value up to 
the moral action stage. Moral action is how to make moral knowledge can 
be realized into real action. This moral act is the result of two others 
character components. To understand what drives a person in good deeds, 
three aspects of character must be seen, namely competence, desires, and 
habbits in Sutarjo Adi Susilo’s book (2012: 60). 
From some of opinions above, it can be concluded that in terms of 
character contained the meaning of the good qualities inherent in a person so 
that it is reflected in the pattern of thought and behavior patterns. A person’s 
character can be formed and developed with value education, value 
education will lead to knowledge of value, knowledge of values will lead to 
process of internalizing values, and internalizing values will encourage 
someone to manifest it in behavior and ultimately the repetition will result 
in one’s character.  
 
2. Islam 
Islamic religion has a close relationship with teachings developed by 
Islamic sciences. Sources of religion or the teachings of Islam, as mentioned 
above, are the Qur’an and al-hadith. By using mind as the third source of 
Islamic teachings, humans who fulfill he conditions argue develop a 
component of Islamic religion which consists of aqeedah, sharia and morals. 
In the following description will explain the relation of Islamic religion with 
Islamic sciences that explain or developed Islamic religion into Islamic 
teachings (Ali, 1998: 136). 
According to Hasanah (2013: 61), Islamic teachings are perfect 
teachings and refinements because of that aspects that can be studied also 
cover the whole aspects contained in Islamic teachings. First, all material in 
Islamic teachings can be carried out in the study of aqeedah, sharia, morality 
and others. Second, the source of the teachings that come from the Qur’an, 
hadith, and Rakyu. Third, all dimensions of diversity in islam. As stated by 
Glock and Stark which classified the religious dimension into five things, 
namely beliefs, practices, religions, experiences, religious knowledge and 
consequences arising from diversity. Fourth, about absolute reality, which is 
a God who has been considered unknown and cannot be understood. Fifth, 
aspects that can be used to understand absolute reality, they are mysterious, 
spontaneity, life, creativity, energy, greatness and power. 
In the dictionary of Indonesia (1999: 677), Islamic values are part of 
material values that are manifested in the reality of spiritual and physical 
experience. Islamic values are a level of personality integrity that reaches 
the level of thought. Islamic values are absolute, universal and sacred. Truth 
and goodness of religion overcomes ratios, feelings, desires, human desires 
and is able to transcend group subjectivity, national race, and social 
stratification. Islamic or religious values according to Muhaimin (1993: 
117) have two aspect, namely in terms of normative and operative aspect, 
normative aspects focusing on consideration of the right and wrong, may or 
not. 
In the process of actualizing Islamic values in learning, manifested in 
the process of socialization in the classroom and outside of the classroom in 
essence this value is not realized by human because value is the basis and 
basis of change. Values are the driving force in a person’s life or group. 
Therefore value plays an important role in the process of social change 
Zakiyah, 2014: 148).  
So, the value of Islamic teachings or Islam here is very important for 
every student because by knowing the Islamic values students can provide 
measures or actions through mind and heart and accompanied by the 
intention to manifest in an action. 
According to Yulis (1994:7) in Zakiyah’s book (2014: 144), the 
values contained in Islamic education include: 
a. The values of faith (belief), relates vertically with God. 
b. The values of Shari’ah (experience), implementation of aqeedah, is 
horizontally related to humans. 
c. Moral value, which is application of aqeedah and shari’ah. 
Thus, it can be concluded that there are two values that want to be 
instilled through the educational process in the teachings of Islam, namely 
the value of obedience to God and the value that govern human relations. 
If it as associated with Islamic education, aspects of obtaining these 
values will not be separated from the source and Islamic foundation, namely 
the Qur’an and hadith. This is due to everything contained in the womb born 
in characteristics that contain good values. As for the hadith are the words, 
deeds, and provisions of the prophet Muhammad who certainly gave an 
example in matters of good value. Besides that, mind is also one way to get 
that value because on of the goals of thinking, namely to seek good values 
of science. 
3. Sources of Islamic value 
Among scholars there is an agreement that the main source of Islamic 
teachings is the Qur’an and al-hadith, while reasoning or mind as a tool for 
understanding the Qur’an and al-hadith. This provision is accordance with 
the Islamic religion itself as a revelation originating from Allah almighty, 
that the interpretation was done by Prophet Muhammad SAW. The 
explanation of the source of Islamic teachings can be stated as follows. 
a. The Qur’an 
As the main source of Islamic teachings, the Qur’an is believed to 
come from God and is absolutely true. The existence of the Qur’an is 
needed by humans. The Qur’an serves as a confirmation, namely 
strengthening the opinions of reason, and as information there are 
things that cannot be known by reason. To apply the Qur’an there needs 
to be management and reasoning of human reason, and because of that 
also the Qur’an is revealed to humans who have reason (Nata, 2012: 
67).  
b. Al-hadith/Sunnah 
According to Nata (2012: 72), the position of the hadith is as a 
source of Islamic teachings other than those based on the statements of 
the verses of the Qur’an. Etymologically, the word Sunnah comes from 
Arabic word which mean “ways”, customs (habits), and the life journey 
of the alley is not distinguished between good and bad. Sunnah 
basically means exemplary behavior from someone. In the context of 
Islamic law, sunnah refers to the behavior of the prophet Muhammad. 
because the Qur’an instructed the Muslims to model the behavior of 
prophet Muhammad, who was declared as a great example, the behavior 
of Prophet Muhammad was ideal for the Muslims 
As a source of religion and the teachings of Islam, al hadith has 
an important role after the Qur’an as a holy book and the life guidelines 
of Muslims are revealed in general in the word that need to be detailed 
and explained further, so that they can be understood and practiced. 
There are three roles of the al hadith besides the Qur’an as a 
source of religion and Islamic teachings: 
1) Further confirm the provisions contained in the Qur’an, for 
example regarding prayer. The provision was reaffirmed in the 
Qur’an. Thus, there are teachings that have existed in the Qur’an 
but need to be further confirmed by the prophet. 
2) As an explanation of the contents of the Qur’an. By following the 
example above, for example regarding prayer, in the Qur’an Allah 
commands humans to do the prayer, but it has not been explained 
about the number of recitations, the procedures and conditions for 
carrying out prayers. So is the case with fasting and Hajj. The 
command to carry it out is in the Qur’an, but not explained in 
detail. The prophet explained it with his words and deeds. Without 
a prophet’s explanation, the verses regarding prayer and 
pilgrimage, which are common in the Qur’an, cannot be understood 
and done by Muslims.  
3) Add or develop something that does not exist or vaguely provisions 
in the Qur’an.      
 
4. Islamic scope 
Based on Islamic sources bot the Qur’an and hadith of the Prophet 
Muhammad SAW, and supported by the opinions of the scholars, there are 
three kinds of Islamic scope, namely aqeedah, sharia and morality, the scope 
of Islam along with Islamic goals. 
a. Aqidah/ Iman 
Etymologically, aqidah means bond, connection, belief. 
Technically it also means belief or faith, thus aqidah is the principle of 
the place to establish the entire building (teachings) of Islam and 
become the connection of all things in Islam. Aqidah is also a system of 
Islamic belief that is fundamental to all activities of Muslims in their 
lives. Aqidah is also a system of Islamic belief that is built on the basis 
of six beliefs or which can be called as the six pillars of faith. 
Whereas the word of iman etymologically means believing or 
justifying with heart. Whereas according to the term, faith menas 
justifying with the heart, speaking verbally and doing with the actions 
of the limbs. 
To develop the concept of the study of ijtihad with a science 
which was later called the science of monotheism, they also named it 
the science of kalam, ushuluddin or Islamic theology.  This science 
discusses further about the concept of aqidah which are contained in the 
Qur’an and al hadith with more in-depth studies which are colored by 
differences of opinion among them in certain problems.  
b. Sharia 
Etymologically, sharia means the way to a water source or road 
that must be followed, namely the road to the main source of life. Arabs 
apply this term especially on the path to a fixed water through and 
given a clearly visible sign on the eye. While in terminology, sharia 
means all religious rules set by Allah for Muslims, both those stipulated 
in the Qur’an and the sunnah of the Prophet (Muhammad Yusuf Musa, 
1988:131). Muhammad Syaltut defines sharia as a rule that is required 
by Allah or is prescribed its principles so that the human himself uses it 
in relation to his God, with his fellow Muslims, with fellow human 
beings and the universe and in their live (Syaltut, 1996: 12). Syaltut 
added that sharia is a branch of aqidah which is the principal, both have 
very close relationships that cannot be separated. Aqidah is a 
foundation that can fortify sharia, while sharia is an embodiment of 
heart function in faith (Syaltut, 1996:13). 
From the description above, it can be understood that the study of 
sharia relies on the problem of the rules of God and his apostles or legal 
issues. This rule or law regulates humans in dealing with their God and 
in human relations. These two human relations are the scope of Islamic 
sharia. The first relationship is then called worship and the second 
relationship is called muamalah. Worship regulates how humans can 
relate to Allah in a special sense, worship is manifested in the scope of 
five, which is to say two sentence of shahada (testimony), to establish 
prayers, give zakat, fasting, and pilgrimage to those who are able. 
Whereas muamalah can be done in various forms of human activities in 
dealing with each other. This form of relationship can be in the form of 
marital relations, inheritance, economic, criminal, political, 
international relations and justice.  
Thus, it is clear that the sharia study relies more on fragments of 
the basic concept of Islam contained in the aqidah. This experience is in 
the Qur’an called as good deeds. For more understanding in Islamic 
studies, the scholars developed a science which became known as the 
science of jurisprudence or Islamic jurisprudence. This science of 
jurisprudence examines the concept of sharia concepts contained in the 
Qur’an and hadith through ijtihad. With ijtihad or the decree of this 
cleric, sharia was developed in more detail and adapted to 
developments occurring in the midst of society as in the study of 
aqeedah, the study of the science of jurisprudence also caused various 
differences which became known as the mazhab of jurisprudence.    
c. Morality 
Etymologically, morals mean character, temperament, and 
behavior (Hamzah Yakub, 1988: 11). Synonyms of moral words are 
ethics and character. Whereas in terms of terminology, morality means 
the state of the soul’s motion which leads towards committing an act by 
not desiring the mind. Whereas al-Ghazali defines morals as a fixed 
trait in the soul from which deeds arise easily and do not need to the 
mind (Rahmat Djatnika: 27), as for morality by Dr. Amin defined a 
science that explains the meaning of good and bad, explains what 
should be done by some humans to some other humans beings, stating 
the purpose that must be addressed by humans in their actions and 
showing the way to do what must be done (Ya’qub, 1988: 12). 
From the above understanding it can be concluded that morals are 
human behavior or precisely the value of behavior, which can be of 
good or bad value. Which is considered here is human behavior in 
dealing with God, namely performing worship, in dealing with fellow 
human beings and dealing with the surrounding environment.  
 
C. Teaching English 
1. Definition of teaching English 
Teaching English became a professional and academic field a half century 
ago. Teacher education and teacher training have been conducted in order to 
raise the English teachers’ as well as the foreign language teachers’ 
knowledge and capabilities in carrying out effective lesson in classrooms of 
English learning (Mulle, 1997). During the third millennium of speedily 
globalized world, teaching English as a common communication tool has 
become even more significant than two decades ago. 
Teaching English can be a study, which deals with the preparations and 
professional developments of English teachers, containing diverse 
ideologies for English teaching. Being an English teacher, based on the 
characteristic, we might be able to find appropriate pedagogies of teaching 
and interpretations for English teaching fitting your personality (Muller, 
1997).  
 
2. Terms and Types of teaching English  
There are many terms of teaching English that had been developed 
during past five decades. According to the researches and papers of linguists 
and scholars doing experiment for looking for better pedagogies of teaching, 
some terms emphasizing the functions and purposes of learning and 
teaching English have been evolved. The following will help us identify that 
the term of teaching English have been interpreted in various ways due to 
the role of English under different political situations and levels of 
acceptances by different peoples with different characteristics and 
proficiencies.  
So far, Muller (1997) discovers that teaching English can be portrayed 
as Teaching English as a Second Language (TESL), Teaching English as a 
Foreign Language (TEFL), and Teaching English as Other Language 
(TESOL). The following will advise us what these classifications of terms 
stand for.  
a. TESL 
Basically, the term ESL (English as a Second Language), is used 
commonly in the immigrant countries such as USA or Canada, where 
many immigrants’ mother tongue is not English. That is, for the 
immigrants in inner circle and outer circle of areas resided by native-
speakers, they must learn this mainstream language. The reason is that 
it is a main language spoken in the outside societies and communities, 
and official institutions. Although the learners’ and their parents’ 
native language, as well as their first language, is not English, they 
still have to learn English in order to immerse and make themselves 
integrated within the immigrant areas. 
b. TESOL 
This term of ESL can not be applied, if the learners consider 
English as their third or fourth language, instead of a second language. 
When linguists create the term of TESOL (English for speakers of 
other languages), which is the abbreviation of teaching English to 
Students of Other Languages, they usually use it to emphasize the 
methodologies of learning and professions of teaching English. 
Especially, most typically we can scrutinize that it is applied by 
teacher-training institutions and instructor-education programs for 
English teachers, or language-learning organizations for learners of 
expanding circle.  
It does not argue that the learners must study English as a Second 
Language after first language as well as their tongues, but it can be an 
auxiliary tool for gaining information, traveling and some other non-
official purposes, instead of using it as an official or primary 
educational language.  
c. TEFL 
Likewise, TEFL (English as a Foreign Language) is focused on 
the purposes or studies of English by teachers and English learners 
with a different mother tongue. The precise interpretation for TEFL is 
that they treat English as a tool of communication in the world of 
various countries, instead of using it as an official language, or 
primarily educational language. 
Most generally, the term TEFL is applied to emphasize that 
English language learning in nations, where English is not the most 
important language. On the other hand, English is allowed to apply 
anywhere in their own countries freely, for purposes of governmental 
administrating behaviors, school education, communications in 
diverse events, or interaction in commercial institutions for doing 
business and marketing activities. Why this term TEFL is composed 
of the word “Foreign” is especially for reminding the users in non-
immigrant countries, that there are invisible controversies on the issue 
of using English as a common tool of international communication. 
3. Teaching procedures according to 2013 curriculum 
There are three sections in teaching process, they are opening, main 
activity and closing activity. 
a. Opening 
The activity that must be carried out first by the teacher in the 
preliminary activities in learning process is to prepare students 
both psychologically and physically so that they can follow the 
learning process well. 
b. Main activity 
In essence, core activities are learning process so that the goals to 
be achieved can be achieved. This activity should be carried out by 
the teacher in ways that are interactive, inspirational, fun, 
challenging, motivating students to become active information 
seekers, and can provide adequate opportunities for initiative, 
creativity and independence according to their talents, interest and 
students’ physical and psychological development. 
c. Closing 
In the closing activity, the teacher together with students and / or 
themselves make a summary or conclusion on the lesson, conduct 
an assessment or reflection on the activities that have been carried 
out consistently and programmed, provide feedback on the process 
and result or learning, plan follow-up activities in forms of 
remedial learning, enrichment programs, counseling services and 
giving assignments to both individual and group assignments 
according to the learning outcomes of students, and conveying 
learning plants at the next meeting.  
4. Process of Teaching English  
The process of teaching English portrayed in some essential 
characteristic such as using scientific approach in instruction process, 
adopting authentic material, centralized syllabus design by government, 
design by government and providing guideline text book for teachers and 
students. The process also define by the syllabus and the lesson plan of the 
teacher especially in curriculum of 2013.  
 
a. Syllabus and lesson plan  
In the previous curriculum which was based on school-based 
curriculum the design curriculum and syllabus was the authority of 
each school. School has the own design of syllabus which design 
by teacher, while government was just a supervisor and develop of 
KI and KD. Whether in lesson plan design, 2013 curriculum 
provides the outline of lesson plan and developed contextually by 
the teacher. From this stipulation, the teachers’ burned in reduced 
compared with previous curriculum, teacher are not demanded to 
design syllabus and well serviced by government related to the 
syllabus, outline of lesson plan and textbook. 
The design of syllabus and lesson plan is comprehensively 
state in the appendix of law of Ministry of National Education and 
Culture number 65 year 2013 chapter III Instruction plan is design 
in from of syllabus and lesson plan refers to the approach adopted. 
Both syllabus and lesson plan should be made before the 
instruction process runs. 
According to this law, syllabus is the guidline from design 
the lesson framework for each subjects. Syllabus at least consist of: 
a. Subject identity 
b. School identity 
c. Core competence 
d. Basic competence 
e. Theme 
f. Main material 
g. Instruction model 
h. Assessment 
i. Time allocation 
j. Resource 
Syllabus is developed bases on Standard of Passing 
Competence and Content Standard for elementary and junior high 
school in specific academic year. Then syllabus is a guideline to 
develop lesson plan. 
Lesson plan (RPP) is a plan of instruction process in one 
meting or more. According the law number 81A year 2013 about 
the implementation of curriculum states that lesson plan is 
instruction plan which is specifically 
Designed from single one material or specific theme that 
refers to syllabus. Lesson plan is developed from syllabus for 
guiding the instruction process for student in which to achieve the 
basic competence. It is obligation for each teacher to develop and 
design their lesson plans comprehensively and systematically in 
order to achieve interactive, inspired, joyful, challenging, efficient 
learning and motivate student to actively involve, and gives the 
sufficient chance for their initiative, creativity, and independence 
based on their talents, desires, physics and psychological growth. 
Lesson plan is designed based on basic competence and sub theme 
which is implemented in one meeting or more. Here is the 
component of lesson plan design based on this law: 
a. School identity 
b. Subject identity or sub theme 
c. Class/semester 
d. Main material 
e. Time allocation decided by considering the time to achieve 
basic competence. 
f. The objective of instruction designed based on basic 
competence by using operational verb which can be analyzed 
and measured that cover character, cognitive, and affective 
aspect. 
g. Basic competence and competence indicator. 
h. The material of object. 
i. Instruction method. 
j. Instruction media. 
k. Material resource. 
l. Instruction step are conducted through introduction, content, 
and closing process. 
m. The assessment of learning process. 
 
D. Previous Related Study 
The first previous study was taken from Ahmad Munir, he was a student of 
Language and Art Faculty from University of Surabaya. The research tittle was 
Character Values In Teaching Narrative Text At State Senior High School Of 
Pamekasan. This is descriptive qualitative research. The subject of the research 
is the eleventh grade of SMAN 1 Pamekasan. The technique of collecting the 
data is by doing interview and observation.  
From the result of the observation, the researcher concluded that there are 
two steps that teacher did to integrate character values in teaching narrative. The 
first, teacher analyzed the operational verb used in the learning indicators. The 
English teacher then purposely selected the most character values with verb 
used. The second, teacher interest the character values trough her instruction to 
her students. 
To insert the character values in the process of teaching and learning 
English especially in teaching Narrative entitled “ King Arthur and The Donkey, 
The Table, and The Stick”, teacher implemented seven techniques. The first was 
asking students to read the story based on its generic structure. The second was 
asking students to correct their friend’s pronunciation. The third was asking 
students to identify the difficult word of the story and write them down on the 
whiteboard. The fourth was asking students to guess the meaning of the difficult 
words or look up dictionary to find the meaning. The fifth was asking or giving a 
comment to the story and asking other students to respond the question or 
comment. The sixth was asking students to identify the generic structure and the 
language feature of the story. And the seventh was asking students to conclude. 
While the techniques that teacher implemented to integrate character 
values in the process of teaching story entitled the Donkey, the Table, and the 
Stick include asking students to read the story from the orientation to the 
resolution, asking students to write story, asking students to discuss their writing 
with their desk mate, asking students to present their story in front of their 
friend, asking students to discuss the story presented, asking students to identify 
the structure and the features of the story, asking student to check the diction and 
English punctuation in the story written, and asking students to answer the 
twelve question listed in their handbook. 
The activities of integrating character values above shows that the teacher 
integrated the values by instructing students to do what she said. For instance, to 
integrate fond of reading, the English teacher instructed students to read story 
entitled “King Arthur” based on the structure, re-read the story to answer 
questions related with the story, re-read the story to check other student’s 
answer, re-read the story to conclude the story. 
Although the English teacher has purposely integrated the selected 
character values in the process of teaching narrative but the result of 
internalization of the character values in students’ practice especially in the 
process of discussing of the two stories has not been appeared. This case may be 
caused by limited time that researcher has to conduct an observation. So 
researcher can not know well wether the integration of character values by 
instructing students to do what researcher said can help students to be character 
or not.  
The second previous study is taken from Milad Islami from Madrasah 
Aliyah Negeri 1 Samarinda in 2016. The research tittle is Character Values And 
Their Internalization in Teaching and Learning English at Madrasah. The 
research design was qualitative without any experimental setting involved. 
From the result of the observation, the researcher concluded that the 
character education had been unconsciously implemented in MAN 1 Samarinda 
especially in teaching and Learning English. There were three steps in 
developing character education that could be internalized in the process of 
teaching and learning namely planning, applying and evaluating. In the study the 
teacher did the step of how to develop character education through planning, and 
applying but not for evaluating. The character values were internalized by the 
English teacher into the process of teaching and learning even though she did not 
realized it. 
There were six of character values that appeared in teaching and learning 
English possessed by the students. The character values were; independence, 
hardworking ethos, reading interest, curiosity, democratic attitude, and 
communicative manner. The character values of independence and hardworking 
ethos became habituation to all the research subjects. They implemented them 
not only when dealing with individual task but also in group work. Meanwhile, 
reading interest, curiosity, democratic attitude, and communicative manner 
started to appear during the process of teaching and learning English especially 
when they deal with discussion among the students. In the other side, 
religiousness and social awareness were applied by one of the research subject 
consistenly. These character values were observed by the researcher mostly 
beyond the learning time at the school.  
Based on the previous study above, there are many similarities and 
differences with the researcher’s thesis. From the first previous study, the 
research is about teaching value in teaching English that is similar with the 
researcher’s thesis. The researcher observed the teaching process done by the 
English teacher. But, the first previous study focused in teaching Narrative text 
and the researcher study focused not only in certain material.  
 
CHAPTER III 
RESEARCH METHODOLOGY 
 
 In conducting a research, it is important for a researcher to determine the 
research method that he or she would like to use. Method is a way of doing 
something (Manser, 1995: 262), but the meaning of method is not only the way of 
doing something. It is procedure in carrying out the research dealing with the 
technique of collecting and analyzing the data. Arranging the research method is 
the important step before doing the process of collecting and analyzing the data. 
A. Research Design 
Polit and Hungler (1993:15) describe the research design as a blueprint, 
or outline, for conducting the study in such a way that maximum control will 
be exercised over factors that could infere with the validity of the research 
result. The research design is the researcher’s overall plan for obtaining 
answers to the research questions guilding the study.  
In this research, researcher focus on the process of the Islamic value 
internalization in teaching English at the eighth grade of SMP Al-Islam 1 
Surakarta in the 2018/2019 academic year. The kind of this research is 
qualitative. Qualitative research is a research which is concerned with 
providing description of phenomena that occur naturally, without the 
intervention of experiment or an artificially contrived treatment (Seliger and 
Shohamy, 1989:116). 
Qualitative research, broadly defined as any kind of research that 
produces findings not arrived at by means of statical procedures or other 
means of quantificatio (Strauss and Corbin, 1990: 17) and instead, the kind of 
research that produces findings arrived from real-word setting where the 
phenomenon of interest unfold naturally (Patton, 2001: 39) a qualitative 
approach emphasizes the qualities of entities, processes and meanings that are 
not experimentally examined or measured in terms of quantity, amount, 
intensity or frequency (Denzin & Lincoln, 2000: 8). Put another way, quality 
refers to a thing’s essence and ambience, the what, how, when, and where of 
it. Qualitative research thus refers to the meanings, concept, definitions, 
characteristics, metaphors, symbols and description of things (Berg, 2007). 
Based on the explanation above, the researcher applied descriptive 
qualitative research. The purpose of this research is describing process of 
Islamic value internalization in teaching English done by English teacher at 
SMP Al-Islam 1 Surakarta. The researcher would describe the process of 
Islamic value internalization in teaching English at the eighth grade of SMP 
Al-Islam 1 Surakarta in the 2018/2019 academic year. 
 
B. Data and source of Data 
Qualitative data is not like quantitative data. Its form will be a result of 
the selected methods, which are influence by a researcher’s theoretical 
orientation. In this way, data is associated with the motivation for choosing a 
subject, the conduct of study and ultimately the analysis (Berg, 2007). 
According to Creswell (1994: 48) qualitative data can be collected 
through document analysis or visual material. Data is information in raw or 
organized form (such a alphabets, numbers, or symbols) that refer to, or 
represent, conditions, ideas, or objects. Data is limitless and present 
everywhere in the universe. It is in line with the  definition that data is all 
information provided by nature to be found and chosen as research object. 
The data of this research is a description of the teaching English process by 
using Islamic Value Internalization done by English teacher at the Eight 
Grade of SMP Al-Islam 1 Surakarta in the 2018/2019 academic year. The 
sources of data in this research were the teaching and learning process of the 
Eight Grade of SMP Al-Islam 1 Surakarta in the 2018/2019 academic year 
and the result of interview with the English teachers. 
C. Research Setting 
The research setting of this research took place at SMP Al-Islam 1 
Surakarta. It is one of junior high school in Surakarta with the headmaster, 
Drs. Muhammad Syafi’i. SMP Al-Islam 1 Surakarta is located on Mr. 
Muh. Yamin street no. 125, Tipes, Serengan Surakarta. SMP Al-Islam 1 
Surakarta has 3 programs, they are Program Khusus (Special Program) for 
A and B classes, Kelas Unggulan (Excellent Class) for C class, and 
Reguler Class for D until I classes. The research has done on 7 until 21 
May 2018. 
D. Technique of Collecting Data 
Kuntjojo (2009: 35) stated that the collection of the data is conducted in 
certain technique and using certain instrument which is usually called 
“research instrument”. The data which has been collected, gathered, arranged, 
and analyzed to be an information which can explain a phenomenon or 
relation phenomena. 
In this research, the researcher used several technique for data collection. 
1. Observation 
One of the ways that the researcher tries to collect the data is 
classroom observation. Observation means everything what one sees, 
hears, smells, and fells by using five senses without any invention. They 
relate what they see and hear fell, smeller touch (Bungin, 2007: 115). 
Here, the researcher will collect the data by observing the activities that 
happen in the classroom done by the teacher and the students. 
Sudjana (1988:109) states that observation is the instrument data 
which is used to organized individual behavior or the process of the 
activity observed in real situation or simulation. Observation is a way of 
collecting data by conducting direct observation of an object in a given 
period and held a systematic recording of certain things observed. 
Number of periods of observation that needs to be done and the length of 
time at each observation period depends on the type of data collected. If 
the observation would be carried out on a number of people, and the 
observation would be used to make comparisons among the people, than 
it should be observed for each person carried in are lately similar 
situation. 
 The ways to do observation were: (1) the researcher prepared 
the materials to conduct the observation such as: paper, pen, and camera. 
(2) the researcher joined in the classroom. (3) the researcher observed the 
teaching activity done by the English teacher, such as how the teacher 
internalize the value of Islam in teaching English. The observation was 
conducted in four classes of the eighth grade of SMP Al-Islam 1 
Surakarta, those are A, B, F, and G classes. The observation done by the 
researcher is shown by the table below: 
No Time Class Teacher 
1 October        2018 VIII G Mrs.Farida Hayati,S.Pd 
2 October        2018 VIII F Mrs.Farida Hayati,S.Pd 
3 October        2018 VIII A Mrs.Eni Khusrini,S.Pd 
4 October        2018 VIII B Mrs.Eni Khusrini,S.Pd 
5 October        2018 VIII G Mrs.Farida Hayati,S.Pd 
6 October        2018 VIII F Mrs.Farida Hayati,S.Pd 
7 October        2018 VIII A Mrs.Eni Khusrini,S.Pd 
8 November       2018 VIII B Mrs.Eni Khusrini,S.Pd 
Table 3.1 Schedule of observations  
This way used to get any information about the process of the 
Islamic value internalization in teaching English at the eighth grade of 
SMP Al-Islam 1 Surakarta. 
2. Interview 
Interview is asking the respondent orally to gain detailed 
information. According to Moleong (2010:186), interview is discourse 
with certain purpose, done by two sides. They are interviewer who gives 
question and interviewee (respondents) who give answer. The 
fundamental of questions are arranged before the interview is done. The 
researcher conducted an interview with the English teachers of the 
second grade of SMP Al-Islam 1 Surakarta to know how the teacher 
internalize the value of Islam in teaching English at the eighth grade, then 
the result of the interview would be transcribed and concluded. Teachers 
that interviewed by the researcher were Mrs.Farida Hayati,S.Pd and 
Mrs.Eni Khusrini,S.Pd.  
 
E. Technique of Analyzing Data 
The technique of analyzing the data cannot be separated from the 
definition of data analysis. Seliger and Shohamy (1989: 201) define data 
analysis as sifting, organizing, and synthesizing the data so as to arrive at the 
results and conclusion of the research. Bongdan in Sugiyono (2010: 304) 
states that data analysis is the process of systematically searching and 
arranging the interview transcripts, field notes, and other materials that you 
accumulate to increase your own understanding of them and enable you to 
present what you have discovered to others. 
According to Sutopo (2002: 95) the process of data analysis in this 
research; collecting the data, reducing the data and presenting the data and 
drawing conclusion. 
1. Collecting the data 
It was meant by the process of collecting the data that needed in 
the research. The researcher collected the data from the teacher by 
observing the class and doing interview.  
2. Reducing the data 
When the researcher collected and got the data, the researcher 
selected and toke the important information and eliminate the 
unimportant information. So, in the process of reducing the data, the 
researcher selected, focus and simplify the data. The researcher 
selected the data needed such as how the teacher internalize the value 
of Islam in teaching English, problem faced by the teacher, and how 
the teacher solved the problem. 
3. Presenting the data 
The researcher described the data in the form of description or 
narration. The descriptions of the data were be presented in logic and 
systematic order, which can show the strength of the presenting data. 
4. Drawing Conclusion 
In this case, the researcher wrote not only what have seen each 
day during observation about her interpretation of her observation 
(Sutopo, 2002: 93) 
 
 
 
 
 
 
 
 
  
 
 
 
 
 
 
 
Figure 3.1 :Miles and Huberman’s flow model 
Data reduction refers to the process of selecting, focusing, 
simplifying, abstracting, and transforming the “raw” data that appear on 
written-up field notes. As the researcher sees, data reduction occurs 
continuously through-out the life of any qualitatively oriented project. 
 The researcher defined a “display” as an organized and action taking 
looking at displays helped the researcher to understand what was happening 
and going to do based on understanding. 
The third stream of analysis activity was drawing conclusion and 
verification. The researcher drawn the conclusion after analyze the data 
displayed.  
F. Trustworthiness of Data 
Qualitative research needs the validity of data. Validity is the degree of 
accuracy of the data that happens to an object of research with data that can 
be reported by researcher. According to Moleong (2014: 330) that 
Collecting the Data 
Presenting the Data Reducing the Data 
Conclusion: Drawing/verifying 
triangulation is a technique that utilize data validity checking something else. 
Outside of that data for the purpose of checking or as a comparison against 
the data. Denzin (in Moleong, 2014: 330) distinguishes four types of 
triangulation as examination techniques such as sources, methods, 
investigators, and theory. 
1. Source triangulation 
Source triangulation to test the credibility of the data is done by 
checking the data that has been obtained through various sources. The 
data will be taken from some sources. 
2. Method triangulation 
Method triangulation to test the credibility of data is done by 
checking the data to the same source with different method. 
3. Investigator triangulation 
Investigator triangulation means utilizing other researcher or 
analyst for the purpose of checking back in the degree of validity the 
data. 
4. Theory triangulation 
According to Lincoln and Guba (in Moleong, 2004: 331), based on 
the assumption that the facts can not be checked degree of trust by once or 
more theories. But on the other hand, Patton (in Moleong, 2004: 331) 
argues else namely that it can be done and it is called with an explanation 
of the appeal. 
The researcher used source triangulation as the trustworthiness of 
the data. The data taken by two sources, those are observation and 
interview. The researcher did the observation from four classes and did 
the interview with the English teacher. 
 
CHAPTER IV 
THE RESEARCH FINDINGS AND THE DISCUSSION 
In this chapter, the researcher analyzed the data gathered from the 
research. The data were obtained from observation and interview. This chapter is 
divided into three section; the description, research finding and discussion. The 
description of the data describes the data gathered from the teaching learning 
process recount text in SMP Al-Islam 1 Surakarta. The research finding discusses 
the Islamic value internalization in teaching recount text at the eighth grade of 
SMP Al-Islam 1 Surakarta. It describes the process of Islamic value 
internalization that done by English teacher while teaching English at the eighth 
grade of SMP Al-Islam 1 Surakarta. The discussion section provides the 
explanation of the research finding related to the statements and suggestion from 
experts. 
A. Description of the Setting 
The study was carried out at SMP Al-Islam 1 Surakarta. It is one of the 
schools in Surakarta which has good education system that has many good 
programs in order to maximize the effort to educate students to achieve the 
mission of the school. There are some class programs here, such Special 
Program Class (kelas PK), excellent class (kelas unggulan), and Regular 
Class (kelas reguler). 
 
 
 
B. Research Findings 
This section provides the findings and discussion in order to answer the 
problem statements stated in the chapter I. It provides the Islamic values 
internalization in teaching English at eight grade of SMP Al-Islam 1 
Surakarta.  The findings provides the process of internalization of Islamic 
values and the difficulties faced by the teacher in teaching English at the 
eighth grade of SMP Al-Islam 1 Surakarta in the 2017/2018 academic year.  
The data collected by observation that done eight times by the 
researcher in four different classes (A, B, F, and G classes) on     ,     , 
     and      October 2018 2018. While the interview done by the 
researcher on      and      October 2018 as the supporting data to 
understanding deeply the Islamic value internalization.  
1. The process of Islamic value internalization. 
The research findings about the process of Islamic value 
internalization were analyzed by the table of Islamic value internalization in 
teaching English. The table composed by the theories in chapter two. The 
researcher also used the coding in order to make it easy in analyzing the 
data. 
The coding of the data:  
a. The use of arial word A for Mrs. Farida hayati, S.Pd  
b. The use of arial word B for Mrs. Eni Khusrini, S.Pd 
 
 
Here the following table: 
 
Teacher 
 
Time 
 
Class 
Islamic Value Internalization 
Opening Main Activity Closing 
A October      2018 G - √ - 
A October      2018 F - √ - 
B October      2018 A - √ - 
B October      2018 B - √ - 
A October      2018 G - √ - 
A October      2018 F - √ - 
B October      2018 A - √ √ 
B November     2018 B - √ √ 
Table 4.1 result of observation Islamic Value Internalization in Teaching 
English 
 
The table showed the related focus on this research, here the following 
explanation: 
1) Teacher A, first observation (Saturday, October      2018). 
The researcher conducted the research in G class of the 
eighth grade of SMP Al-Islam 1 Surakarta. In this meeting the 
teacher delivered the material about giving instruction. From the 
table, it showed that the teacher did the internalization in the main 
activity. 
In the main activity, the teacher did the internalization in 3 
stages:  
- transaction stage  
In this stage, students were asked by the teacher to 
give a response to an event. Students were asked about 
what were their responses when ordered by their mother 
or their father. Students answered that they obey it by 
saying “iya bu” or “iya pak”. In this stage occur a 
communication between students and the teacher. 
- Knowledge transfer 
After asking students’ response about the event, the 
teacher delivered and explained the value of Islam about 
obeying parent’s order. The teacher said to students that 
they must always obey their parent’s instruction. In this 
stage, the communications were only from the teacher to 
students. 
- Trans-internalization stage 
In this stage the teacher tried to make sure that the 
values delivered were understood by student and asked 
students to reflect the value in their daily activity. In this 
stage occur two-way of communications between 
students and the teacher. Here was the final stage of 
internalization.   
2) Teacher A, the second observation (Saturday, October      2018).  
The researcher conducted the research in F class of the eighth 
grade of SMP Al-Islam 1 Surakarta. In this meeting the teacher 
delivered the material about giving instruction. From the table, it 
showed that the teacher did the internalization in the main activity. 
In the main activity, the teacher did the internalization in 3 
stages:  
- transaction stage  
In this stage, students were asked by the teacher to 
give a response to an event. Students were asked about 
what were their responses when ordered by their mother 
or their father. Students answered that they obey it by 
saying “iya bu” or “iya pak”. In this stage occur a 
communication between students and the teacher. 
- Knowledge transfer 
After asking students’ response about the event, the 
teacher delivered and explained the value of Islam about 
obeying parent’s order. The teacher said to students that 
they must always obey their parent’s instruction. In this 
stage, the communications were only from the teacher to 
students. 
- Trans-internalization stage 
In this stage the teacher tried to make sure that the 
values delivered were understood by student and asked 
students to reflect the value in their daily activity. In this 
stage occur two-way of communications between 
students and the teacher. Here was the final stage of 
internalization.   
3) Teacher B, the third observation (Wednesday, October      2018).  
The researcher conducted the research in A class of the 
eighth grade of SMP Al-Islam 1 Surakarta. In this meeting the 
teacher delivered the material about asking and giving permission. 
From the table, it showed that the teacher did the internalization in 
the main activity. 
In the main activity, the class discussed a conversation 
between a mother and her daughter from the text book. The 
conversation was about the mother wake her daughter up at six 
o’clock for school but the daughter won’t get up because that was 
Teacher’s day and the school was off and the mother permitted it. 
After discussed the conversation, the teacher tried to internalize it.  
The teacher did the internalization in 3 stages:  
- Transaction stage 
In transaction stage, students were asked to give 
response to an event or a value. The teacher asked to 
students about what time usually they wake up. Most of 
students answered that they woke up before Subuh 
prayer. In this stage, occur two-way communications 
between students and the teacher.  
 
 
- Knowledge transfer  
 In communication in this stage was only from the 
teacher to students. The teacher delivered a value related 
to the material to students. The teacher told to students 
that we have to consider with our obligation as a 
Moslem. One of the obligations is to do the prayer. The 
teacher also asked about what students doing in the 
morning of holiday and what were they doing after 
Subuh prayer in the holiday, were they sleep again or 
doing another activity. Students answered differently, 
such as doing exercise, playing mobile phone, laptop, 
and the others. 
The teacher then explained to students about times 
that we are prohibited to sleep according to Islam. One of 
the times was in the morning after Shubuh prayer. It is 
included into three times that prohibited by Allah SWT 
to sleep, the other times was in the evening after Ashar 
prayer and after Maghrib Prayer.  
- Trans-internalization stage 
In this stage, the teacher tried to make sure that 
students understand the value delivered by 
communicating the value to students. The teacher also 
asked students to practice the value delivered in their 
daily life. 
4) Teacher B, the fourth observation (Thursday, October      2018).  
The researcher conducted the research in B class of the eighth 
grade of SMP Al-Islam 1 Surakarta. In this meeting the teacher 
delivered the material about asking and giving permission. From the 
table, it showed that the teacher did the internalization in the main 
activity. 
In the main activity, the class discussed a conversation 
between a mother and her daughter from the text book. The 
conversation was about the mother wake her daughter up at six 
o’clock for school but the daughter won’t get up because that was 
Teacher’s day and the school was off and the mother permitted it. 
After discussed the conversation, the teacher tried to internalize it.  
The teacher did the internalization in 3 stages:  
- Transaction stage 
In transaction stage, students were asked to give 
response to an event or a value. The teacher asked to 
students about what time usually they wake up. Most of 
students answered that they woke up before Subuh 
prayer. In this stage, occur two-way communications 
between students and the teacher. 
- Knowledge transfer  
 In communication in this stage was only from the 
teacher to students. The teacher delivered a value related 
to the material to students. The teacher told to students 
that we have to consider with our obligation as a 
Moslem. One of the obligations is to do the prayer. The 
teacher also asked about what students doing in the 
morning of holiday and what were they doing after 
Subuh prayer in the holiday, were they sleep again or 
doing another activity. Students answered differently, 
such as doing exercise, playing mobile phone, laptop, 
and the others. 
The teacher then explained to students about times 
that we are prohibited to sleep according to Islam. One of 
the times was in the morning after Shubuh prayer. It is 
included into three times that prohibited by Allah SWT 
to sleep, the other times was in the evening after Ashar 
prayer and after Maghrib Prayer.  
- Trans-internalization stage 
In this stage, the teacher tried to make sure that 
students understand the value delivered. The teacher also 
asked students to practice the value delivered in their 
daily life. 
5) Teacher A, The fifth observation (Saturday, October      2018). 
The researcher conducted the research in G class of the 
eighth grade of SMP Al-Islam 1 Surakarta. In this meeting the 
teacher delivered the material about asking and giving permission. 
From the table, it showed that the teacher did the internalization in 
the main activity.  
In the main activity the class discussed a conversation 
between a child named Johan and his father. The conversation was 
about Johan got sick and ordered by his father to not to go to 
school. The father also told to John that he has not to get up if he 
was sick. From the conversation, the teacher did the internalization.  
In this meeting, in doing the internalization the teacher was 
only did knowledge transfer and trans-internalization stage without 
did the transaction stage. The stages were: 
- Knowledge transfer stage 
The teacher told to students that we have an 
obligation in the morning that is to do prayer. We still 
must to get up and do prayer even if we were sick. The 
teacher also explained that we are also ordered to wake 
up in the night around 03.00 a.m. to do the night prayer. 
This is the best time to pray and asked for a wish to Allah 
SWT. 
- Trans-internalization stage 
In this stage occur two-way communication 
between students and the teacher. In this stage, the 
teacher tried to make sure that students understand the 
value delivered. The teacher also asked students to 
practice the value delivered in their daily life.  
6) Teacher A, the sixth observation (Saturday, October      2018).  
The researcher conducted the research in F class of the eighth 
grade of SMP Al-Islam 1 Surakarta. In this meeting the teacher 
delivered the material about asking and giving permission. The 
class was started at 12.40. From the table, it showed that the teacher 
did the internalization in the main activity. 
The activities more or less were similar with the previous 
class because the material was also about asking and giving 
permission. In the main activity the class discussed a conversation 
between a child named Johan and his father. The conversation was 
about Johan got sick and ordered by his father to not to go to 
school. The father also told to John that he has not to get up if he 
was sick. From the conversation, the teacher did the internalization.  
The teacher did the internalization in 3 stages:  
- Knowledge transfer 
In this stage, the teacher delivered the value to 
students. The teacher explained to students that we have 
an obligation in the morning that is to do prayer. We still 
must to get up and do prayer even if we were sick.  
- Transaction stage 
In this stage, the teacher asked students about what 
students’ opinion doing the prayer if we were sick. 
Students responded the question. In this stage occur two-
way communication between students and the teacher.  
- Trans-internalization stage 
In this stage, occur-way lines communication 
between students and the teacher. In this stage, the 
teacher tried to make sure that students understand the 
value delivered. The teacher also asked students to 
practice the value delivered in their daily life.  
7) Teacher B, the seventh observation (Wednesday, October      
2018). 
The researcher conducted the research in A class of the 
eighth grade of SMP Al-Islam 1 Surakarta. In this meeting the 
teacher delivered the material about expression to invite others. The 
class was started at 10.40. From the table, showed that the teacher 
did the internalization in the main activity and the closing.  
In the main activity, the teacher did the internalization in 3 
stages: 
- Transaction stage 
 In transaction stages, students were asked to give 
response to an event. Students were asked by the teacher 
to mention what kind of celebration usually we invite 
others. Students mentioned some kinds of party such as 
weeding party, birthday party, graduation party and the 
others. Then the teacher asked to students whether we are 
permitted or not celebrate our birthday from the point of 
view of Islam. Here the teacher did the internalization. 
Students replied by saying no. The teacher asked the 
reason. Students answered that it is wasting money and 
did not taught in the religion of Islam and  prophet 
Muhammad. The other reason is that celebrating birthday 
is habit of the other religion, if we do the habit as if as we 
follow the other religion habit.  
- Knowledge transfer 
In this stage the teacher deliver the value related to 
the material from the point of view of Islam about 
celebrating birthday. The communication in this stage 
inly occur from the teacher to students.  
- Trans-internalization stage 
In this stage occur two-way communication between 
students and the teacher. In this stage, the teacher tried to 
make sure that students understand the value delivered by 
communicating the value to the students. The teacher also 
asked students to practice the value delivered in their 
daily life.  
The teacher did the internalization spontaneously. When 
there is a text or a thing that the teacher tough that it was important 
and can be internalized the teacher will explain it by adding some 
moral value from the perspective of Islam.  After did the 
internalization the teacher continued the material. 
  The teacher also did the internalization in the closing 
section. In the closing section, the teacher reminded students about 
celebrating birthday in the perspective of Islam.  
8) Teacher B, the eighth observation (Thursday, November     2018). 
The researcher conducted the research in B class of the eighth 
grade of SMP Al-Islam 1 Surakarta. In this meeting the teacher 
delivered the material about expression to invite others. The class 
was started at 10.40. From the table, it showed that the teacher did 
the internalization in the main activity and the closing.  
In the main activity, the teacher did the internalization in 3 
stages: 
- Transaction stage 
 In transaction stages, students were asked to give 
response to an event. Students were asked by the teacher 
to mention what kind of celebration usually we invite 
others. Students mentioned some kinds of party such as 
weeding party, birthday party, graduation party and the 
others. Then the teacher asked to students whether we are 
permitted or not celebrate our birthday from the point of 
view of Islam. Here the teacher did the internalization. 
Students replied by saying no. The teacher asked the 
reason. Students answered that it is wasting money and 
did not taught in the religion of Islam and  prophet 
Muhammad. The other reason is that celebrating birthday 
is habit of the other religion, if we do the habit as if as we 
follow the other religion habit.  
- Knowledge transfer 
In this stage the teacher deliver the value related to 
the material from the point of view of Islam about 
celebrating birthday. The communication in this stage 
was only occur from the teacher to students.  
- Trans-internalization stage 
In this stage occur two-way communication between 
students and the teacher. In this stage, the teacher tried to 
make sure that students understand the value delivered. 
The teacher also asked students to practice the value 
delivered in their daily life.  
  The teacher also did the internalization in the closing 
section. In the closing section, the teacher reminded students about 
celebrating birthday in the perspective of Islam. 
 
From the results of observations done by the researcher, it can be seen 
that the teacher did not do the stages of internalization sequentially. The 
sequent stages of internalization were knowledge transfer stage, transaction 
stage and trans-internalization stage. But, teachers observed by the 
researcher mostly did the transaction stage first. It happened in the first, 
second, third, fourth, seventh and eighth observations. Only in the sixth 
observation when the teacher did the internalization stage sequentially. Even 
in the fifth observation the teacher only did the knowledge transfer and 
trans-internalization stages without did the transaction stage. It can be 
concluded that in doing the internalization, the teacher can do with any 
stages they want to do first but trans-internalization stage. According to 
observations, the trans-internalization stage was always in the last stage 
because teachers could not imprint the value to students without delivered 
the value first that occurred in the knowledge transfer stage. So, teachers 
must delivered the value before did the trans-internalization stage.  
From the result of observations above, the researcher drawn stages of 
internalization done by the teacher into table as follow: 
 
 
Observations 
Stages of internalization 
Knowledge transfer 
stage 
Transaction stage Trans-internalization 
stage 
Observation 
1 
The teacher explained to 
students about their 
obligation to obey their 
parent’s order. 
The teacher asked 
students about what 
were their response 
when got order or 
instruction from their 
parent. 
The teacher tried to 
communicate the 
value to students in 
order students would 
understand and 
practiced the value 
in their daily life. 
Observation 
2 
The teacher explained to 
students about their 
obligation to obey their 
The teacher asked 
students about what 
were their response 
The teacher tried to 
communicate the 
value to students in 
parent’s order. when got order or 
instruction from their 
parent. 
order students would 
understand and 
practiced the value 
in their daily life. 
Observation 
3 
The teacher delivered 
the Islamic value about 
forbidden times to sleep 
according to Islam. 
The teacher asked 
students’ what 
students’ activities in 
the morning in 
holiday and what 
time they usually 
woke up. 
The teacher tried to 
imprint the attitude 
to students not to 
sleep in times that 
forbidden according 
to Islam. 
Observation 
4 
The teacher delivered 
the Islamic value about 
forbidden times to sleep 
according to Islam. 
The teacher asked 
students’ what 
students’ activities in 
the morning in 
holiday and what 
time they usually 
woke up. 
 
The teacher tried to 
imprint the attitude 
to students not to 
sleep in times that 
forbidden according 
to Islam. 
Observation 
5 
The teacher explained to 
students that as a 
Moslem we have an 
obligation to do the 
prayer subuh in the 
 
- 
The teacher 
reminded students 
about the obligation 
that they have to do 
as a Moslem that is 
morning even if we were 
in sick condition.  
to do prayers in 
every condition and 
tried to imprint the 
value to students. 
Observation 
6 
The teacher explained to 
students that as a 
Moslem we have an 
obligation to do the 
prayer subuh in the 
morning even if we were 
in sick condition. 
The teacher asked 
students about their 
opinion about doing 
the prayer in sick 
condition. 
The teacher 
reminded students 
about the obligation 
that they have to do 
as a Moslem that is 
to do prayers in 
every condition and 
tried to imprint the 
value to students. 
Observation 
7 
The teacher explained 
about celebrating 
birthday from the 
perspective of Islam.  
Students were asked 
by the teacher about 
what if a Moslem 
celebrated their 
birthday according to 
perspective of Islam. 
The teacher 
communicated the 
value to students and 
tried to imprint the 
value to students’ 
mindset.   
Observation 
8 
The teacher explained 
about celebrating 
birthday from the 
perspective of Islam.  
Students were asked 
by the teacher about 
what if a Moslem 
celebrated their 
birthday according to 
The teacher 
communicated the 
value to students and 
tried to imprint the 
value to students’ 
perspective of Islam. mindset.   
Table 4.2 Stages of internalization done by English teachers observed 
 
2. Problem faced by the teacher in doing the Islamic value internalization in 
Teaching English. 
According to the result of observations and interviews done by the 
researcher, there were no any specific problems or difficulties faced by 
teachers in doing the Islamic value internalization in teaching English. The 
teacher could directly did the Islamic value internalization in teaching 
English. When interviewed by the researcher about was there any 
difficulties in doing the internalization, the teacher answered that there were 
no any problems but only about the preparations. 
“…kalau saya sendiri ya tidak begitu susah kalau suruh internalisasi 
gitu mas. Soalnya ya mungkin karena pengalaman ngajar yang sudah 
cukup lama dan juga sering di suruh ngisi pengajian atau acara apa 
gitu di rumah. Sehingga ya ngalir gitu saja. Kita selain mengajar kan 
juga mendidik karakter anak-anak. Dari dulu juga pas ngajar sambil 
ngasih wejangan ke anak-anak tentang akhlak-akhlak yang baik 
supaya bias jadi orang yang baik dan sukses nantinya…”(interview 
with teacher A) 
“…paling masalahnya kalau kita tidak mempersiapkan materi 
terlebih dahulu mas. Jadi terkadang ya agak mikir dulu mau 
internalisasi bagian yang mana…” (interview with teacher B) 
 
From teachers’ statements above, it can be concluded that there were 
no any difficulties faced by them but only about preparation. If there were 
no any preparations before entered the class it will be little bit confuse about 
what material that they would internalize. 
3. Problem solving to solve problems in doing the Islamic value internalization 
in teaching English. 
According to observations and interviews done by the researcher, the 
problem faced by the teacher was how to find and relate the Islamic vale to 
the English material taught. According to teacher B, most problems faced by 
teachers were when they did not prepare the Islamic values before the class.    
“…Kebanyakan guru mengalami kesulitan apabila belum siap-siap 
sebelumnya, jadi pas di kelas harus cari-cari dulu bahan buat 
internalisasi…”(interview with teacher B). 
 
According to the statement of teacher B above, every teacher must 
prepare the material and the Islamic value that will be internalized. Some 
teacher may have already have good knowledge about the Islamic religion 
because of their academic background and their experience in their 
environment, but it will be better if they prepared the material before enter 
the class.  
 
C. Discussion 
In the research finding, the researcher explained about the Islamic value 
internalization in teaching English done by English teacher at SMP Al-Islam 
1 Surakarta in the 2018/2019 academic year. The researcher explain about the 
result of observations that done with English teachers of SMP Al-Islam 1 
Surakarta. In the discussion session, the researcher tried to justify the 
description of the research findings based on the following explanation: 
1. The process of Islamic values internalization in teaching English at the 
eighth grade of SMP Al-Islam 1 Surakarta. 
Related to the research findings above, the data were focused on 
the result of observations during the teaching learning, and the result of 
interviews with English teachers of the eighth grade of SMP Al-Islam 1 
Surakarta. From observations done by the researcher, the researcher was 
able to know how is the Islamic value internalization in teaching English 
done by the teacher. 
According to findings, it is shown that the teacher mostly did the 
Islamic value internalization in the main activity. It was because in doing 
the Islamic value internalization the teacher related it to the main material 
taught in the class. In the teaching activity, teachers were ordered to 
relate the material with Islamic value internalized to students. 
Teachers were not given any book for guidance. Teachers said that 
there were no any steps they done in doing the internalization. But, 
according to findings and theories of Muhaimin in chapter 2 about stages 
in doing internalization, unconsciously teachers did 3 steps in doing the 
internalization. Those were stage of knowledge transfer, transaction stage 
and trans-internalization stage: 
a. Knowledge transfer stage 
Knowledge transfer stage was the stage when teachers 
explained the values to students. The activity of this stage was 
teachers delivered the Islamic value that will be internalized to 
students. While explaining the material to students, the teacher 
related the material with Islamic values that will be 
internalized. In this stage, the communication occurred from the 
teacher to students.  
 
b. Transaction stage  
Transaction stage was the stage when students were asked 
to give responses to the value explained by the teacher. The 
activity of this stage was communication between teachers and 
students by asking and answering questions. Students were 
asked by the teacher about what was students’ opinion about an 
event or attitudes delivered.   
c. Trans-internalization stage  
In this stage teachers communicated the value to students 
in order that they would understand and practice the value in 
their daily activity. In this stage, teachers tried to internalize 
and imprint the values into students’ attitude. Here was the 
most important stage of the internalization.   
In doing the internalization, the stages were not always sequential. 
Teachers were not always did the knowledge transfer stage first. Teacher 
might did the transaction stage first in order to know what students’ 
opinion about the value that will delivered by the teacher. After listened 
students opinion, the teacher then explained the value then internalized 
the value to students. 
Related to Khoriah’s theory in chapter two about the stages of 
internalization, the giving value and listening stage were included in the 
knowledge transfer process that was when the teacher deliver the value to 
students, responding was included in the transaction process that was 
when students were asked to give respond about the value, and 
organizing value and characteristic value were included in the trans-
internalization process that was when the teacher communicate the value 
to students in order students would practice the value in their daily live. 
 While, related to Ahmad Tafsir’s theory, knowing stage was 
included in the knowledge transfer process that was when the teacher 
make sure students know the value by delivering the value to students, 
doing stage was included in the transaction process that was when 
students were asked to give respond to the value delivered, and being 
stage was included in the trans-internalization process that was when the 
teacher communicate the value to students in order the value would be 
reflected in their characteristics. 
 
2. Problems faced by the teacher in doing the Islamic value internalization 
in teaching English. 
According to findings, problem faced by the teacher in doing the 
Islamic values internalization was that they were not given any 
explanation about the theories in doing the internalization. Teachers of 
SMP Al-Islam 1 Surakarta did not know the stages in doing the 
internalization. So, in doing the internalization of Islamic value, teachers 
directly did the internalization without knowing the stages or the 
procedures of internalization. 
The other problem was to find the Islamic value that will be related 
to the material. Teachers who observed and interviewed by the researcher 
said that they have no any difficulties in doing the internalization in 
teaching English. The teacher realized that they also have responsibility 
to their students’ attitude and knowledge of religion. It was also because 
of their background as a teacher of an Islamic school. 
From the explanation above, can be understood that there were no 
any serious problem faced by teachers in did the Islamic value 
internalization in teaching English. The teacher realized that they also 
have responsibility for their students’ moral and attitude so they have to 
teach the good values to their students. The problem was only if they did 
not prepare the material first before entered and started the class. 
3. Solutions to solve the problem that faced by the teacher in doing the 
Islamic values internalization in teaching English Recount text. 
According to findings, teachers should be given the theories of 
internalization in order teachers know the stages and procedures in doing 
the internalization so the value that internalized to students were 
understood by students.  
The other solution is the teachers should prepare the material 
before enter the class. By preparing the material it would make easy in 
delivering and relating the Islamic value to students. Teachers could 
search the value from books of Islamic education or find related verses 
from Quran. But, some teacher may have good knowledge about Islamic 
value and didn’t prepare it before. 
From the explanation above, can be understood that the teacher 
have to be given theories about the stage of internalization. the other 
solution is the teacher must prepare the material and values that will be 
internalized before enter the class. That will make easy for the teacher to 
do the internalization. But, some teacher that tough that they have already 
good knowledge didn’t prepare the value first. They will do the 
internalization directly in the classroom. 
 
 
 
CHAPTER V 
CONCLUSION AND SEGGESTION 
A. Conclusion 
After describing and analyzing the data, the researcher draws 
conclusion which answer the problem statement based on the result of the 
research related to the Islamic value internalization in teaching English. From 
the finding in chapter four, it can be concluded that the teacher did the 
internalization in 3 stages, they are knowledge transfer stage, transaction 
stage and trans-internalization stage. But, in doing the internalization the 
teacher did not do the stages sequentially. Teachers observed by the 
researcher mostly did the transaction stage first. It happened in the first, 
second, third, fourth, seventh and eighth observations. Only in the sixth 
observation when the teacher did the internalization stage sequentially. Even 
in the fifth observation the teacher only did the knowledge transfer and trans-
internalization stages without did the transaction stage. It can be concluded 
that in doing the internalization, the teacher can do with any stages they want 
to do first but trans-internalization stage. The trans-internalization stage was 
always in the last stage because teachers could not imprint the value to 
students without delivered the value first that occurred in the knowledge 
transfer stage. So, teachers must delivered the value before did the trans-
internalization stage. 
Teachers have no any serious difficulties in doing the Islamic value 
internalization in teaching English. The teacher realized that they also 
have responsibility for their students’ moral and attitude so they have to 
teach the good values to their students. The problem was only if they did 
not prepare the material first before entered and started the class. So, 
teachers have to prepare the material and values that will be internalized 
before enter the class. That will make easy for the teacher to do the 
internalization. But, some teacher that tough that they have already good 
knowledge didn’t prepare the value first. They will do the internalization 
directly in the classroom. 
 
B. Suggestion 
After analyzing the data and making conclusions about the research, the 
researcher gives some suggestion in order to make a better improvement. 
1. For the English teacher 
a) The English teacher should pay attention to students’ attitude also 
despite of students’ knowledge. 
b) The English teachers should always remind their students about good 
value to be reflected in their daily activity. 
2. For students 
a) The students must obey the teacher’s order and suggestion. 
b) Students must know that everything that teachers do is for the 
goodness of students. 
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Appendices 1  
Field Note of Research 
FIELD NOTE 1 
Time  : Saturday, October     , 2018 
Class  : VIII G 
Teacher : Mrs.Farida Hayati,S.Pd 
The researcher did the first observation in G class, that was Mrs.Farida 
Hayati’ class on October      2018. After asking the permission and the aim of 
the researcher, Mrs.Farida Hayati,S.Pd permit the researcher to observe his class. 
The class was started on 10.00 a.m. and the material was about Asking for 
Permission. The teaching activities done by the teacher were divided into three 
stages, they are opening, main activity and closing.  
The teacher opened the class by greeted students. The teacher greet the 
students by said “Salam” and then said “what’s up my students? Students replied 
the “Salam” and answered “excellent, wonderful, fantastic, amazing” together. 
After that, the teacher asked to the students about who was absent in that day by 
saying “ada yang tidak masuk” (who’s absent today) and the students replied 
“tidak bu” (no ma’am).  
Entering to the main activity, the teacher asked the students to open their 
book. The material that day was about giving instruction. The teacher explained 
the students about how to give instruction based on the book.  
2 
 
The teacher explained to students about the way to give instruction based on 
the book and gave examples to the students. The teacher explained about formal 
and informal ways to give instruction based on the book. After explained the 
material about giving instruction, the teacher asked about how was students’ 
response if they were given instruction by their parents. The teacher started did 
the internalization by doing the transaction stage first by asking students to give 
response to an event. The students answered by saying “iya bu” or “iya pak” 
expressed that they obey their parents’ instruction. Then, the teacher did the 
knowledge transfer stage by explaining the Islamic value to the students. The 
teacher explained that as a child, students must obey their parents’ order. The 
teacher tried to imprint the value to the students’ character by communicating the 
value in order that the students would do what their parents told to them. 
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FIELD NOTE 2 
Time  : Saturday, October     , 2018 
Class  : VIII F 
Teacher : Mrs.Farida Hayati,S.Pd 
The researcher did the first observation in G class, that was Mrs.Farida 
Hayati’ class on October      2018. The class was started on 12.40 a.m. and the 
material was about Greeting. The teaching activities done by the teacher were 
divided into three stages, they are opening, main activity and closing.  
The teacher opened the class by greeted students. The teacher greet the 
students by said “Salam” and then said “what’s up my students? Students replied 
the “Salam” and answered “excellent, wonderful, fantastic, amazing” together. 
After that, the teacher asked to the students about who was absent in that day by 
saying “ada yang tidak masuk” (who’s absent today) and the students replied 
“tidak bu” (no ma’am).  
Entering to the main activity, the teacher asked the students to open their 
book. The material that day was about giving instruction. The teacher explained 
the students about how to give instruction based on the book. The classroom 
activities more or less were the same with the previous class because the material 
was also about giving instruction.   
The teacher explained to students about the way to give instruction based on 
the book and gave examples to the students. The teacher explained about formal 
and informal ways to give instruction based on the book. After explained the 
material about giving instruction, the teacher asked about how was students’ 
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response if they were given instruction by their parents. The teacher started did 
the internalization by doing the transaction stage first by asking students to give 
response to an event. The students answered by saying “iya bu” or “iya pak” 
expressed that they obey their parents’ instruction. Then, the teacher did the 
knowledge transfer stage by explaining the Islamic value to the students. The 
teacher explained that as a child, students must obey their parents’ order. The 
teacher tried to imprint the value to the students’ character by communicating the 
value in order that the students would do what their parents told to them. 
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FIELD NOTE 3 
Time  : Wednesday October 24
th
 2018 
Class  : VIII A 
Teacher : Mrs.Eni Khusrini,S.Pd 
 
The researcher did the third observation on Wednesday October 24
th
 2018 
in the B class of the eighth grade of SMP Al-Islam 1 Surakarta. The class was 
begun at 10.40 until 12.00 am. The teacher that observed by the researcher was 
Mrs.Eni Khusrini,S.Pd. The teaching and learning activities were divided into 
three sections, they are opening, main activity and closing. 
Since the students were set and ready to begin the class, Mrs.Eni 
Khusrini,S.Pd greet them first by saying Salam, the students answered it together. 
The teacher also asked about the students condition by saying “how are you today, 
have you had your breakfast?”. The students answered it with differently, some of 
that said that they have had their breakfast but some of them had not. The, the 
teacher did an aperception by asking the material taught last week. The material 
was about greeting. The teacher asked the students about how to greet and the 
responds that had talked before. Finish with the opening, the teacher continued the 
activity into the main activity. 
The teacher used LCD as the teaching media. On the LCD, the teacher 
showed the material about asking and giving permission. The teacher asked 
students to read expression used in asking and giving permission. Students also 
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asked to find the meaning. After finished in reading the expression, students asked 
to read a conversation about asking and giving permission in pair with their 
friends. The conversation was about a mother woke her daughter up at six o’clock 
for school, but the daughter won’t woke up because that was teacher’s day and the 
school was off. Then, the mother permitted her daughter to sleep again. From the 
conversation, the teacher did the internalization. 
The teacher asked students about what time they usually woke up in the 
morning. Students answered that they woke up before subuh prayer. Then, the 
teacher explained to students that as a Muslim, we have obligation to do the 
Subuh prayer in the morning. We must get up to do Subuh prayer in the morning. 
The teacher also asked students about whether they woke up for subuh prayer in 
the holiday and did they sleep again after did the subuh prayer. Students answered 
differently such as that they sleep again after doing the prayer, doing exercise, 
playing mobile phone and others. Then, the teacher explained about times that we 
are prohibited to sleep according to Islam. One of the time was in the morning 
after Subuh prayer. The teacher tried to imprint the value to student by explaining 
and communicating it with the students in order that the value will reflect to 
students attitude and behavior.      
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FIELD NOTE 4 
Time  : Thursday October 25
th
 2018 
Class  : VIII B 
Teacher : Mrs.Eni Khusrini,S.Pd 
 
The researcher did the third observation on Thursday October 25
th
 2018 in 
the B class of the eighth grade of SMP Al-Islam 1 Surakarta. The class was begun 
at 7.00 a.m. and finished at 8.20 a.m. The teacher that observed by the researcher 
was Mrs.Eni Khusrini,S.Pd. The teaching and learning activities were divided into 
three sections, they are opening, main activity and closing. 
The activities more or less are the same with the previous class because the 
material was the same. Since the students were set and ready to begin the class, 
Mrs.Eni Khusrini,S.Pd greet them first by saying Salam, the students answered it 
together. The teacher also asked about the students condition by saying “how are 
you today, have you had your breakfast?”. The students answered it with 
differently, some of that said that they have had their breakfast but some of them 
had not. The, the teacher did an aperception by asking the material taught last 
week. The material was about greeting. The teacher asked the students about how 
to greet and the responds that had talked before. Finish with the opening, the 
teacher continued the activity into the main activity. 
The teacher used LCD as the teaching media. On the LCD, the teacher 
showed the material about asking and giving permission. The teacher asked 
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students to read expression used in asking and giving permission. Students also 
asked to find the meaning. After finished in reading the expression, students asked 
to read a conversation about asking and giving permission in pair with their 
friends. The conversation was about a mother woke her daughter up at six o’clock 
for school, but the daughter won’t woke up because that was teacher’s day and the 
school was off. Then, the mother permitted her daughter to sleep again. From the 
conversation, the teacher did the internalization. 
The teacher asked students about what time they usually woke up in the 
morning. Students answered that they woke up before subuh prayer. Then, the 
teacher explained to students that as a Muslim, we have obligation to do the 
Subuh prayer in the morning. We must get up to do Subuh prayer in the morning. 
The teacher also asked students about whether they woke up for subuh prayer in 
the holiday and did they sleep again after did the subuh prayer. Students answered 
differently such as that they sleep again after doing the prayer, doing exercise, 
playing mobile phone and others. Then, the teacher explained about times that we 
are prohibited to sleep according to Islam. One of the time was in the morning 
after Subuh prayer. The teacher tried to imprint the value to student by explaining 
and communicating it with the students in order that the value will reflect to 
students attitude and behavior.      
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FIELD NOTE 5 
Time  : Saturday, October     , 2018 
Class  : VIII G 
Teacher : Mrs.Farida Hayati,S.Pd 
The researcher did the first observation in G class, that was Mrs.Farida 
Hayati’ class on October      2018. The class was started on 10.00 a.m. and the 
material was about Greeting. The teaching activities done by the teacher were 
divided into three stages, they are opening, main activity and closing.  
The teacher opened the class by greeted students. The teacher greet the 
students by said “Salam” and then said “what’s up my students? Students replied 
the “Salam” and answered “excellent, wonderful, fantastic, amazing” together. 
After that, the teacher asked to the students about who was absent in that day by 
saying “ada yang tidak masuk” (who’s absent today) and the students replied 
“tidak bu” (no ma’am).  
In the opening session, the teacher also asked about the homework given 
before. The students were asked to come forward to show their homework. The 
teacher called the students one by one to come forward. Some students had done 
their homework, but some had not. The teacher did not punish them, but only 
asked them to finish and fulfill the homework in that day.  
Entering to the main material, students were asked to open their book and 
asked to read find the meaning of the text. Students were given time for several 
minutes to read and find the meaning of the text. The text was about a child 
named Johan who get sick and ordered by his father not to go to school. After 
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some minutes, students were asked to read the text and explain the meaning of the 
text one by one. Students were asked to stand up and read the text. Students who 
did not know the meaning were permitted to ask their friends. After students 
finished in reading the text, the teacher explained the meaning of the text to the 
students and asked the students to write the meaning in their book. While 
explaining the meaning, the teacher did the Islamic value internalization when the 
teacher discuss about the text about Johan’s conversation said that Johan did not 
must get up early if he was sick. From the statement of Johan’s father, the teacher 
did the internalization. 
The teacher explained that as a Muslim, we have obligation to do prayer. 
We have to do our obligation to do the prayer five times in a day. In the morning, 
we have to get up to do prayer even if we are in sick condition. After did the 
prayer we can take a rest again. The teacher explained to the students briefly in 
order the students would practice and do as the teacher’s order in their daily life. 
Finish with the text and the internalization, the activity were continued to 
answering questions related to the text. Students were asked to come forward and 
write the answer on the whiteboard.    
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FIELD NOTE 6 
Time  : Saturday, October     , 2018 
Class  : VIII G 
Teacher : Mrs.Farida Hayati,S.Pd 
The researcher did the first observation in G class, that was Mrs.Farida 
Hayati’ class on October      2018. After asking the permission and the aim of 
the researcher, Mrs.Farida Hayati,S.Pd permit the researcher to observe his class. 
The class was started on 10.00 a.m. and the material was about Greeting. The 
teaching activities done by the teacher were divided into three stages, they are 
opening, main activity and closing.  
The teacher opened the class by greeted students. The teacher greet the 
students by said “Salam” and then said “what’s up my students? Students replied 
the “Salam” and answered “excellent, wonderful, fantastic, amazing” together. 
After that, the teacher asked to the students about who was absent in that day by 
saying “ada yang tidak masuk” (who’s absent today) and the students replied 
“tidak bu” (no ma’am).  
In the opening session, the teacher also asked about the homework given 
before. The students were asked to come forward to show their homework. The 
teacher called the students one by one to come forward. Some students had done 
their homework, but some had not. The teacher did not punish them, but only 
asked them to finish and fulfill the homework in that day. 
Entering to the main material, students were asked to open their book and 
asked to read find the meaning of the text. Students were given time for several 
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minutes to read and find the meaning of the text. The text was about a child 
named Johan who get sick and ordered by his father not to go to school. After 
some minutes, students were asked to read the text and explain the meaning of the 
text one by one. Students were asked to stand up and read the text. Students who 
did not know the meaning were permitted to ask their friends. After students 
finished in reading the text, the teacher explained the meaning of the text to the 
students and asked the students to write the meaning in their book. While 
explaining the meaning, the teacher did the Islamic value internalization when the 
teacher discuss about the text about Johan’s conversation said that Johan did not 
must get up early if he was sick. From the statement of Johan’s father, the teacher 
did the internalization. 
The teacher explained that as a Muslim, we have obligation to do prayer. 
We have to do our obligation to do the prayer five times in a day. In the morning, 
we have to get up to do prayer even if we are in sick condition. After did the 
prayer we can take a rest again. The teacher asked the students about whether they 
still did their prayer when there were in sick condition. The students answered that 
they still did the prayer even if when they get sick. The teacher communicated and 
explained to the students briefly in order the students would practice and do as the 
teacher’s order in their daily life. 
Finish with the text and the internalization, the activity were continued to 
answering questions related to the text. Students were asked to come forward and 
write the answer on the whiteboard.    
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FIELD NOTE 7 
Time  : Wednesday October 31
st
 2018 
Class  : VIII A 
Teacher : Mrs.Eni Khusrini,S.Pd 
 
The researcher did the third observation on Wednesday October 31
st
 2018 
in the B class of the eighth grade of SMP Al-Islam 1 Surakarta. The class was 
begun at 10.40 until 12.00 am. The teacher that observed by the researcher was 
Mrs.Eni Khusrini,S.Pd. The teaching and learning activities were divided into 
three sections, they are opening, main activity and closing. 
Entering to the next material, the researcher turned on the laptop and the 
LCD. The teacher played and video on the LCD. The videos talked about 
invitation that means the material was about invitation. Students were ordered to 
watch and analyze the video. The video told about how to invite someone and 
what expressions that able to be used to invite someone. The way to invite were 
divided into informal way and formal way to invite. The examples were: 
   1) Informal way : - I want to go to ….. tonight, would you to come along. 
- I want to go to my friend’s birthday party tonight, would you 
to    come along 
   2) formal way :- I would like to invite you to ….. 
   - I would like to invite you to come to my birthday party. 
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After watching the video, the students were asked about what was the 
content of the video. The students were asked about how many kinds of 
expression in invite someone, what are the different of each kind of the expression 
and what should they use in invite someone. The students were able to mention 
some of the expression. 
After that, the teacher open an example of invitation card on the LCD. The 
teacher asked the students what are parts consisted in the invitation card. The 
students answered it together. The parts were receiver, occasion, place, date, 
contact person, addition information and the sender. The students also asked to 
mention kinds of invitation card. They are birthday party, weeding party, 
graduation party, ETC. 
After mentioned the kinds of invitation card, Mrs.Eni Khusrini,S.Pd did 
the internalization. The teacher asked to the students whether a birthday party is 
permitted or prohibited according to Islam and asked them to explained the 
reason. The students answered that birthday party is prohibited according to Islam. 
The students said that birthday party was not taught by prophet Muhammad. the 
other reasons was wasting money for something useless. The teacher told to the 
students that in Al-Qur’an we are not allowed wasting time and money for 
something useless and meaningless. There was a students who asked the teacher 
“bagaimana kalau kita menyumbangkan uang kita kepada panti ashuhan di hari 
ulang tahun kita bu?” (how if we give our money to an orphanage in our 
birthday). The teacher answered that that was okay if we give our money to in 
order to charity. The teacher also told to the students that in Islam we are 
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suggested to give alms to people in need. It is better for us to spend the money 
that wasting the money. 
Finished with the internalization, the teacher ordered the students to make 
an invitation card. The students could make any invitation card except invitation 
for birthday party. Before the students finished their invitation card, the time was 
up, so they have to continue their job at home and must be collected on the next 
meeting. 
The class was finished at 12.00. Before closed the class, the teacher 
reminded to the students about the internalization given before and ordered them 
to study the material they learned that day in home. The teacher closed the class 
by Salam. 
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FIELD NOTE 8 
Time  : Thursday November 1
st
 2018 
Class  : VIII B 
Teacher : Mrs.Eni Khusrini,S.Pd 
 
The researcher did the third observation on Thursday November 1
st
 2018 
in the B class of the eighth grade of SMP Al-Islam 1 Surakarta. The class was 
begun at 7.00 a.m. and finished at 8.20 a.m. The teacher that observed by the 
researcher was Mrs.Eni Khusrini,S.Pd. The teaching and learning activities were 
divided into three sections, they are opening, main activity and closing. 
Entering to the next material, the researcher turned on the laptop and the 
LCD. The teacher played and video on the LCD. The videos talked about 
invitation that means the material was about invitation. Students were ordered to 
watch and analyze the video. The video told about how to invite someone and 
what expressions that able to be used to invite someone. The way to invite were 
divided into informal way and formal way to invite. The examples were: 
   1) Informal way : - I want to go to ….. tonight, would you to come along. 
- I want to go to my friend’s birthday party tonight, would you 
to    come along 
   2) formal way :- I would like to invite you to ….. 
   - I would like to invite you to come to my birthday party. 
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After watching the video, the students were asked about what was the 
content of the video. The students were asked about how many kinds of 
expression in invite someone, what are the different of each kind of the expression 
and what should they use in invite someone. The students were able to mention 
some of the expression. 
After that, the teacher open an example of invitation card on the LCD. The 
teacher asked the students what are parts consisted in the invitation card. The 
students answered it together. The parts were receiver, occasion, place, date, 
contact person, addition information and the sender. The students also asked to 
mention kinds of invitation card. They are birthday party, weeding party, 
graduation party, ETC. 
After mentioned the kinds of invitation card, Mrs.Eni Khusrini,S.Pd did 
the internalization. The teacher asked to the students whether a birthday party is 
permitted or prohibited according to Islam and asked them to explained the 
reason. The students answered that birthday party is prohibited according to Islam. 
The students said that birthday party was not taught by prophet Muhammad. the 
other reasons was wasting money for something useless. The teacher told to the 
students that in Al-Qur’an we are not allowed wasting time and money for 
something useless and meaningless. There was a students who asked the teacher 
“bagaimana kalau kita menyumbangkan uang kita kepada panti ashuhan di hari 
ulang tahun kita bu?” (how if we give our money to an orphanage in our 
birthday). The teacher answered that that was okay if we give our money to in 
order to charity. The teacher also told to the students that in Islam we are 
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suggested to give alms to people in need. It is better for us to spend the money 
that wasting the money. 
Finished with the internalization, the teacher ordered the students to make 
an invitation card. The students could make any invitation card except invitation 
for birthday party. Before the students finished their invitation card, the time was 
up, so they have to continue their job at home and must be collected on the next 
meeting. 
The class was finished at 8.20. Before closed the class, the teacher 
reminded to the students about the internalization given before and ordered them 
to study the material they learned that day in home. The teacher closed the class 
by Salam. 
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Appendices 2  
Interview 
Interview with Mrs.Farida Hayati S.Pd 
Reseacher  :”ibu setiap mengajar juga menerapkan internalisasi.?” 
Ibu Farida  :”iya mas, setiap mengajar. Semua guru di sini setiap 
mengajar juga menerapkan internalisasi.” 
Researcher :”bisa dijelaskan bu, tentang apa itu internalisasi.?” 
Ibu Farida :”ya setiap mengajar itu sebisa mungkin juga menanamkan 
nilai-nilai agama islam kepada anak-anak, jadi tidak hanya 
seputar pengetahuan umum saja tadi juga pengetahuan 
agama.” 
Researcher :”dalam melakukan internalisasi itu ada semacam langkah-
langkah yang harus dilakukan tidak ya bu? Atau mungkin ada 
buku pegangan yang bisa dijadikan acuan dalam melakukan 
internalisasi.” 
Ibu Farida :”O tidak mas, kita melakukannya ya sepontanitas. Jadi selain 
mengajar kita juga niati berdakwah. Ya namanya guru itu 
bukan hanya mengajar tapi juga mendidik. Selain mengajar 
pengetahuan umum kita juga mendidik anak-anak dengan 
nilai-nilai agama. Jadi bisa dibilang dakwah yang 
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disampaikan oleh guru bidang studi masing-masing yang 
dikaitkan dengan materi pelajaran.” 
Researcher :”Jadi hanya sepontanitas gitu bu? Tidak ada panduan 
langkah-langkahnya?” 
Ibu Farida :”Iya mas. Spontanitas. Jadi ya langsung dijelaskan ayat Al-
Qur’annya, atau bisa juga dengan cerita peristiwa dahulu 
pada zaman rosul.” 
Researcher :”Ada kesulitan tidak bu dalam mengajar sambil melakukan 
internalisasi.?” 
Ibu Farida :”Kalau saya tidak mas. Ya karena pengalaman saya dalam 
mengajar ditambah ya pengetahuan saya tentang agama islam 
ya memudahkan saya untuk melakukan internalisasi.” 
Researcher :”Ada tidak bu kesulitan yang mungkin dihadapi sebagian 
guru dalam melakukan internalisasi.?” 
Ibu Farida :”Ya mungkin yang pengetahuan seputar agama islam masih 
kurang pasti mengalami kesulitan mas. Jadi dalam melakukan 
internalisasi itu butuh keterampilan dari guru dalam 
menguasai materi pelajaran dan tentang agama. Terkadang 
juga mungkin karena belum siap-siap materi internalisasi 
suga agak sulit mas mau nyari-nyari pas dikelas. Ya 
alhamdulillah kalau seputar agama insyaallah saya ya bisa 
lah.” 
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Researcher :”ibu dalam mengajar biasanya pakai media apa.?” 
Bu Farida :”kalau saya cuman pake buku saja mas. Soalnya biar murid-
murid bisa langsung fokus ke materi. Soalnya kalau pakai 
LCD kadang murid-murid suka kurang fokus dengan materi.” 
Researcher :”kalau metode mengajarnya bagaimana bu.” 
Bu Farida :”bagaimana mas.?” 
Researcher :”misalnya kalau mengajar teks gitu apakah murid-murid 
disuruh diskusi berkelompok dulu atau diartikan sendiri-
sendiri dulu terus dibahas bersama atau bagaimana bu.?” 
Bu Farida :”ya seperti tadi mas. Saya suruh baca secara bergantian, 
yang baca sambil berdiri, kemudian saya suruh artikan. Lha 
yang belum tahu artinya baru dibahas bersama-sama.” 
Researcher :”terus cara melakukan internalisasinya bu.?” 
Bu Farida :”ya langsung saja mas. Pas setelah atau sedang membahas 
materi sekiranya ada hal yang bisa diinternalisasikan ke anak-
anak langsung saya sampaikan. 
Researcher  : “o jadi spontanitas gitu bu, tanpa langkah-langkah tertentu 
dalam melakukan internalisasi.? 
Bu Farida :”Iya mas, ya itu tadi, tergantung kreatifitas masing-masing 
guru.” 
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Interview with Mrs.Eni Khusrini,S.Pd 
Researcher : “Maaf bu, bisa tolong jelaskan sedikit tentang apa itu 
internalisasi?”  
Mrs.Eni :”Internalisasi itu disamping kita mengajar materi bahasa inggris 
juga menanamkan nilai-nilai agama islam kepada anak-anak.  
Researcher :”bagaimana caranya itu bu? 
Mrs.Eni :”ya pas menyampaikan materi itu kita kaitkan dengan nilai-nilai 
dalam agama islam mas. Contohnya seperti tadi pas kita bahas 
tentang macam-macam perayaan. Tadi kan saya langsung Tanya 
ke anak-anak bagaimana hukumnya merayakan ulang tahun 
dalam pandangan agama islam.” 
Researcher :”Jadi langsung dikaitkan gitu ya bu?” 
Mrs.Eni :”iya.” 
Researcher :”sejak kapan mulai diterapkan internalisasi ini bu?” 
Mrs.Eni :”kira-kira sudah dua tahun ini mas. Iya dua tahun.” 
Researcher :”ada panduannya tidak bu cara-cara dalam melakukan 
internalisasi?” 
Mrs.Eni :”Tidak itu mas. Ya dulu pas ada instruksi dari bapak kepala 
sekolah untuk melakukan internalisasi sudah pada paham mas.” 
Researcher :”ada kesulitan tidak bu, dalam melakukan internalisasi?” 
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Mrs.Eni :”kalau saya sendiri ya tidak begitu susah kalau suruh internalisasi 
gitu mas. Soalnya ya mungkin karena pengalaman ngajar yang 
sudah cukup lama dan juga sering di suruh ngisi pengajian atau 
acara apa gitu di rumah. Sehingga ya ngalir gitu saja. Kita selain 
mengajar kan juga mendidik karakter anak-anak. Dari dulu juga 
pas ngajar sambil ngasih wejangan ke anak-anak tentang akhlak-
akhlak yang baik supaya bias jadi orang yang baik dan sukses 
nantinya”  
Researcher :”ada tidak bu kesulitan yang mungkin dihadapi oleh guru-guru 
lainnya dalam melakukan internalisasi?”. 
Mrs.Eni :” paling masalahnya kalau kita tidak mempersiapkan materi 
terlebih dahulu mas. Jadi terkadang ya agak mikir dulu mau 
internalisasi bagian yang mana”. 
Researcher  :”Jadi untuk mengatasi masalah itu guru harus mempersiapkan 
bahan internalisasi dan materinya terlebih dahulu bu?”. 
Mrs.Eni :”iya mas, ya sebisa mungkin dipersiapkan dulu. Tapi kalau 
gurunya udah pede ya bisa langsung pas di kelas”. 
Researcher :”terimakasih bu”. 
Mrs.Eni :”iya mas”. 
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Appendix 3  
 
Gambar Observasi Kegiatan Kelas 
1. Kelas VIII G 
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2. Kelas VIII F 
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3. Kelas VIII A 
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4. Kelas VIII B 
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